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THE OFFICE OF EARLY LEARNING

 Provides direction and support to inform Statewide policies and programs related to best practices across
PreK to Grade 3.

 Support LEAs in the provision of high-quality prekindergarten programming

- Guidance for Voluntary Registered Nursery Schools and Kindergartens

 Support early learning providers, school districts, and families

- Remains current with review of research to inform policies and practices related to early childhood education

« Administers and monitors State-Administered Prekindergarten

LEADERSHIP

ERIK SWEET LORI SMART DR. PAULETTE COPPIN TANYA AMODIO -KOVACS VICKY WOODS
EXECUTIVE DIRECTOR DIRECTOR SUPERVISOR SUPERVISOR SUPERVISOR



OEL PRESENTERS

DR. TINA ROSE TURRIGLIO CHRISTINA RYAN MEGAN TOBIASEN
ASSOCIATE ASSOCIATE ASSISTANT
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CO-PRESENTERS

DEBORAH FITZGERALD BONITA WILLIAMS PAULETTE VACCARO
NYS PYRAMID MODEL ADULT FAMILY EDUCATOR ADULT FAMILY EDUCATOR
IMPLEMENTATION & ROCHESTER CITY SCHOOLS ROCHESTER CITY SCHOOLS
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Agenda

* WWhat are common challenging behaviors and how do we
work with students?

* What is Function Based Thinking?

» What can we do right now?
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Early
Learning




binar Materials and Resources

Building Relationships and
Environments to Foster Positive
Behavior in Prekindergarten:
A Resource and Reflection Tool

Function-Based el
Thinking o

Early childhood educators sometimes need io take a step back and observe the child within the
classroom environment to determine the cause of the challenging behavior. Function-based
thinking is a strategy that can be used to help determine the reason behind the behavior. The
function of the behavior is the reason pecple behave in a certain way (Hershfeldt, Rosenberg, &
Bradshaw, 2010). The following pages contain an example of an Antecedent, Behavior and
Consequence (ABC) chart to help the identify the function of a child's behavior.

Each day, a person engages in millions of behaviors. These behaviors fall into four main
categories:
Escape/Avoidance: The individual behaves in order to get out of a situation, avoid a task
or an activity hefshe does not want to do. Some avoidance behaviors might include:

+ refusing to come to the table for small group;

= continuing to play when it is clean up time;

= running away on the playground when it is time to line up to go inside; and/or

+ lgaving the large group area.

Attention Seeking: The individual behaves to get focused attention from parents, teachers,
siblings, peers, or other people that are around them. Some attention seeking behaviors
might include:

» throwing a tantrumiftoys;

= whining, talking out of turm or saying mean things;

= hitting others, and/or

= acting silly at inappropriate times.

Access: The individual behaves in order to get a preferred ilem or participate in an
enjoyable activity. Some examples of access behavior might include:

= biting, hitting, shoving, or grabbing to obtain a toy from others;

+ refusing to leave a preferred area when the area is full or it is not their tum;

+ property destruction such as knocking over a peers block structure; and/or

= crying or screaming to be allowed to participate in a favorite activity.

Sensory Stimulation: The individual behaves in a specific way because it feels good to
them. Some examples of of sensory stimulation might include:
* chewing on clothing or hair;
* rocking or bouncing;
+ thumb sucking; and/or
+ flapping arms or moving their hands.

Using the starred behavior on page 5, what category of function from the
definitions and examples above does it fall under?

22

Using an ABC Chart e

All behaviors serve a purpose. Understanding the underlying triggers and patterns that contribute
to a challenging behavior is a crucial first step. Teachers can use Function Based Thinking (FBT)
tools to assist them in defining problem behaviors and selecting solutions that match the function
of the behavior. By taking the focus away from the student and shift it to the behavior, think about:

+ Why is the behavior occurring?

= What is the function?

* In what context/s is the behavior occurring?

Using simple tools, like the chart below, can help assist in determining the function of the
behavior. This chart could be completed by a teacher, teacher's assistant, administrator or other
staff member. As a reminder for OCFS licensed Pre-k programs, these documents should be
used in conjunction with the written behavior management plan established as required by OCFS
requlation 418-1.9. The individual completing the chart should focus only on completing the chart
and shadowing the child at different times through the week. For example, small group, maal
times, work times, or whole group. Ensure the observer does not have additional tasks during this
time allowing them o fully focus on just the child who is exhibiting the challenging behaviors.

Describe the activity the child
Observe across was engaged in when the
mulﬂ&l{adanh e
loak pa behavior occu . Include who
of challsnging the child was with and what area
behavior. of the classroom. Was this a
small group, choice time or

whole group activity?

Date  Time = Activity Antecedent

Include the start and end time Describe what Describe what
to determine how long the happened right happened after the
behavior lasts and any before the behavier | behavior occurred.
patterns in the time increment occured thatmay  Including adult action
of the daily schedule of when ~ have triggered the or response.
the behavior occurs. behavior.

Teachers must then consider what changes they can make to shift their own behavior or the
leaming environment to prevent the problem from occurring. It is important to note that FBT is
NOT a Functional Behavioral Assessment (FBA), although it adheres to the same basic
principles. Steps include gathering information, development of a plan that ensures interventions
match the function of the behavior, and evaluation/monitoring of the plan. For more information on
FBT, please see: Office of Special Education Partnership - Function Based Thinking 23

Create a chart using the prompts below to develop your plan!

Support Plan Process Our Plan

Replace: problem behavior by teaching a
socially acceptable, efficient behavior that
allows student to obtain the pay-offffunction.

Prevent: problem behaviors by directly
addressing triggers & prompting replacement
behaviors based on the function of behavior.

Reinforce: replacement & desired behaviors
based on function/pay off for the student.

Redirect: problem behaviors by quickly &
effectively redirecting student to replacement
behavior.

Minimize Reinforcement: by ensuring that
problem behaviors do NOT pay off for the
student (i.e., does not result in the functicn of
behavior).

Plan for progress monitoring: using tools
from your progress monitoring assessment,
document the progress the student is

making.

For more detailed information on Function Based Thinking and creating a support plan,
please see the Office of Special Education Partnership resource Function-Based
Thinking (FBT) Applying a Proactive Process to Support Student Behavior in the
Classroom by scanning the QR Code below.
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Reflect on your own
classroom/program:

What is the most frequently
reported challenging behavior in
the PreK setting this year?

Office of
Early
Learning




Some frequently reported
prekindergarten (ages 3-5)
developmentally appropriate behaviors
that may be challenging for adults
include:

* Inabllity to wait or sit still

* testing limits and boundaries
 lacking impulse control

* arguing

* blaming others

* misbehaving to gain attention
 acting aggressive

 using hurtful words

* regulating their emotions

Office ef
Early
| Learning



Define and Teach Expectations

Comprehension

, Auditory
Logic b 5 Processing
& g
Reasoning
Visual
Planning Processing

Processing
Speed

Attention

Executive function is the ability to focus, hold,
and work with information in the mind. It allows
us to filter distractions and change gears while
focusing on multiple streams of information at
the same time. Sometimes we may need to
revise plans as necessary.

Building Relationships and
Environments to Foster Positive
Behavior in Prekindergarten:
A Resource and Reflection Tool

Instructional Mindsets

Intentionality

Teachers use
instructional strategies
purposefully and are able
to articulate specific
drivers (e.g., children’s
prior knowledge, learming
goals, sequence within
content areas)

=»

Flexibility

Teachers are aware of
the range of effective
instructional strategies,
how and when to
implement them, and
when to switch
strategies or formats
(e.g., whole class, small

group). ,_9

_____

Differentiation and
Individuation

Teachers generate or
individualize
instructional strategies
as needed to efficiently
meet the diverse
abilities and needs of
students.

Reflection

Teachers rely on
reflective practices to
make intentional,
creative instructional
decisions and avoid
overreliance on default
prachices.

b

Early

‘ Office of
Learming



’ % < hy > b1
& 5 B L !
[ o o -
Building Relationships and
w Environments to Foster Positive
Behavior in Prekindergarten:
A Resource and Reflection Tool

Cultural Identity

* Our Cultural Identity begins forming at birth
» Our experiences

* Not all cultural footprints are the same

Implicit Bias When a child seems angry or
aggressive, there are often other
feelings hidden under the

surface
» Perceptions of Challenging Behavior Image from: Youngminds.org

 We all have them

» Our experiences

Early
Learning
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What does suspension and
expulsion look like in PreK?

In School Suspension Sending the child out of the classroom such as to the director’s office

Out of School

_ Asking a family to pick up their child early because of behavioral issues
Suspension

Telling a family that they will need to find another location because the
Expulsion child is not a “good fit” for the program or that the program can “no
longer support” their child.

"Soft” Expulsion Asking a family to repeatedly pick up their child early because of
Office eof

behavior issues, requiring them to leave or miss work frequently.
Early

https://preventexpulsion.org/overview/ ﬁ Learning



https://preventexpulsion.org/overview/

Rates of Prekindergarten Suspension and Expulsion

0.2% >

0.3%
.~ American Indian ] Hispanic or Latino ] White
. Native Hawaiian Pacific Islander | Multi-Racial
1.1% —> 179 0.3% B Asian [ Black
. 0
Enrollment Suspensions Expulsions
Source: Office «f
AN OVERVIEW OF EXCLUSIONARY DISCIPLINE PRACTICES IN PUBLIC SCHOOLS FOR THE 2017-18 SCHOOL YEAR Early

Learning



https://civilrightsdata.ed.gov/assets/downloads/crdc-exclusionary-school-discipline.pdf

Function Based Thinking

Function-Based - SRR

Thinking

Earty childhood sducalon sometimes nesd 1o tke & step back and obsarve the child within the
classronm environment o determing the cause of the challenging behavior. Funclion-based

Consequence (ABC) charl to help Ehe idenify the funcon of a child's behavior,

Each day, a person engages in milions of behaviors. These behavioss: fall into four main
categories:

idance: The in order to gel oul of a situation, avoid a task
‘of @n activity haishe does not want to do. Some avoldancs behaviors might include:
mmmmmwwm

o play whisn it s chaan up time;

TURRing away on the playground when it i time to liné up 10 go inside; and/or
leaving the large group amea.
Artention Seaking: The individual behaves to get focused attention from parents, teachens,
siblings, peers, or other people thal ase around them, Some aftention seeking behanviors

Throwing a tanturmloys:
nﬂg.liﬂilgmdmummﬂw
oihers:

over B pears block structure; andior
mamuhmwmhamm
y St The in a specific way because it fesls good o
tham. Some of of sensory stimulation might include:

- oy Hh-m
. mum:mmmunmnmammmm

Using the starred behavior on page 5, whal calegory of lunction from the
dafinitions and examples above doos it fall under?
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ABC Chart

Observe across
multiple days to look
for patterns of
challenging behavior.

Building Relationships and
Environments to Foster Positive
Behavior in Prekindergarten:
A Resource and Reflection Tool

Date

Time

Include the start and end time to
determine how long the behavior
lasts and any patterns in the time
increment of the daily schedule of
when the behavior occurs.

Describe what happened
right before the behavior
occurred that may have
triggered the behavior.
Office f
‘ Early
Learming




ABC Chart

P f
Date Time Activity Antecedent Consequence urpos_e °
Behavior
f I t th
rlejzzr:easyvjith Ze teacher gave 2 minute Yelling and throwin Friends yelled, teacher
2/5 8:24-8:34 p_ i 9 9 ) 9 removed child from the Access
friends (M.P & warning to clean up puzzle pieces table
C.T) at the table
whole class - The bIO_Ck center Is ] ) Teacher sits child at the
i filled with students. Yelling and pushing )
2/5 9:03-9:05 making center ] i ] table and gives them a Access
] Child cannot choose to | their way into the area i ..
choice plans different activity
go to the center
Grabs the_tre?t and Teacher takes the treat
Meal time sittin M.P. brought a lunch does not give it back and give it to M.P.
2/5 11:30-11:33 g from home with a when M.P. tries to get it 9 o Access

next to M.P.

special treat

back she pushes M.P.
off the chair

removing child from the
lunch table.

Building Relationships and
Environments to Foster Positive
Behavior in Prekindergarten:
A Resource and Reflection Tool
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Purposs of
ste Activity Antecedsnt Banavior Conssquance
frae p
mmmmmmmmmmm
. . I puzzies with 2 teacher gave 2 minute | Yelling and throwin,
s 2434 friends (M.P & warning to clean up puzzie places remaved l?nla from the ==
n e l | e I n e n O m a I O n o
l nnnnnnnnnnnn =
o whole clasa - filled with students. Yelling and pushing Teachar sitz child at the
215 2:03-8:05 making center Cchid cannot ch & their way Inta the arsa ble and gives them a CCess
chol diffe tr
@ prans to the center rentac
Grabs the frea
doss not give Teacher takes the treat
30 Heal TOm home when M.P, trie: et and give CCEss
nex: moving child from the
apecial fra back she pushes MP. | 0 e,
off the ch:

How could |
reframe this
behavior?

Making peer connections is
hard and when | do connect,
| don’t want it to end.

How did |
respond to this
behavior?

| was frustrated!

But now that | know when
to expect the child to
struggle | can plan to

provide support.

New York State
Pyramid Model



Adding Context

What do | know about
this child through my
conversations and
information gathered
from their family?

In the family
guestionnaire | notice
that they moved here
only a few weeks ago.

What wonderings
could | share with
the family to help
put this behavior
into context?

New York State {
Pyramid Model '

| am wondering if

their child had strong
relationships with
classmates in their

old program?




Selecting support
strategies from
various Tiers.

Individualized Plan — Does the child need specialized tools to support skills
development.?

Friendship and Problem Solving — Does the child need support in
connecting with peers or choosing a resolution to the problem?

Emotional Literacy & Impulse Control — Would helping the child to
understand their feelings and use coping skills be a good approach?

Environment — Are there cues | can place in the environment that would be
helpful? How can | create an environment that reduces the potential for this
behavior to occur?

Relationships — What do | know about this child, their family?
Do | need to ask some questions to put this behavior into context?

Educator Skills — Do | have all the information | need to make a plan?



The Pyramid Model Framework

Tier 3 — Strategies focus on individualized supports such as an individual

schedule, direct support during interactions, social stories, etc... when
working toward reducing the frequency and intensity of specific behaviors.

Tier 2 — Strategies focus on intentional teaching of social emotional skills
such as, emotional literacy, impulse control, friendship & connection skills
and problem solving.

Tier 1 — Strategies focus on building strong relationships with
children and families and considering all elements of the

learning environment, physical space, expectations, cues,
schedules, etc...

The Foundation - requires effective training, responsive

policies, well defined procedures and a supportive
program culture %Vg W,

www.nyspyramidmodel.org



Key Considerations for Constructing the

Support Plan

» Select the strategies from each tier that meet the
needs of the child
For example, you might select -
o “Creating classroom cues” from Tier 1
o “teaching coping skills” from Tier 2

» Consider how you will implement these strategies
What tools will | use -

o Creating a visual for Tier |

o Using a particular story for Tier 2

* Plan specifically when you will introduce the
elements of the plan
o | will introduce the new visual at morning circle on
Monday
| will read ... story on Tuesday at morning circle and
refer back to the visual introduced on Monday



Support Plan

Create a chart using the prompts below to develop your plan!

Support Plan Process Our Plan

Replace: problem behavior by teaching a
socially acceptable, efficient behavior that
allows student to obtain the pay-offffunclion.

Pravent: problem behaviors by directly
addressing triggers & prompting replacement
behaviors based on the function of behavior.

Relnforce: replacement & desired behaviors
based on function/pay off for the student.

Redirect: problem behaviors by quickly &
effectively redirecting student to replacement
behavior.

Minimize Reinforcement: by ensuring that
problem behaviors do NOT pay off for the
student {i.e., does not result in the function of
behavior).

Plan for progress monitoring: using tools
from your progress monitoring assessment,
document the progress the student is
making.

For more detailed information on Function Based Thinking and creating a support plan,
please see the Office of Special Education Partnership resource Funclion-Based
Thinking (FET lving a Proactive Process to Support Student Behavior in the
Classroom by scanning the QR Code below.

26

Office eof
Early
Learning




Support Plan Process

Replace: problem behavior by teaching a socially
acceptable, efficient behavior that allows student
to obtain the pay-off/function.

Prevent. problem behaviors by directly addressing
triggers & prompting replacement behaviors
based on the function of behavior.

Reinforce: replacement & desired behaviors based
on function/pay off for the student.

Redirect: problem behaviors by quickly &
effectively redirecting student to replacement
lbehavior.

Minimize Reinforcement: by ensuring that
problem behaviors do NOT pay off for the student
(i.e., does not result in the function of behavior).

Plan for progress monitoring: using tools from your
progress monitoring assessment, document the
progress the student is making.

Our Plan

Keisha will have a visual timer showing how long she I
transitionimgt of a preferred activity or the amount of time rem
In a required activity.

Give a visual warning of an upcoming transition

When Keisha transitions to an activity, teachers will ve|
name the desired behavior giving her positive attention

Keisha will help to set the visual timer as a reminder of
the activity.

All staff in the room will be aware of the plan and will hi
use of the visual timer. Keisha will not be removed fron

arly
| Learning

Document transition behaviors and reevaluate mfgfﬁceaf
1L



Partnering with Families

There are many reasons families may

resist including:

lack of an established relationship
feelings of judgement

not seeing the same behaviors at
home

lack of classroom observational notes
overwhelmed by the process

afraid their child will be labeled as
“bad”

Office of
Early
Learning




PERSPECTIVE
MATTERS

HOW WE VIEW FAMILIES & CAREGIVERS MATTER

“Tell me and | forget. Teach me and | remember. Involve me and | learn.”
~Benjamin Franklin

Eg PreKindergarten
& Early Childhood Programs
e A smart way to start!




Enroll online today @ www.rocprek.org



- i

PERSPECTIVE
MATTERS

HOW WE VIEW PARENT CONVERATIONS MATTERS

“Conversations with parents are not just about reporting progress ~ they

are about building relationships that support student learning.”
~Unknown

I% PreKindergarten
& Early Childhood Programs
A smart way to start!




pmwf 7:)01«0% PHormens

FOR PRE-K'
@ ? quf:;i

Enroll online today @ www.rocprek.org



MATTERS

WHEN WE CONNECT WITH FAMILIES MATTER

“The right conversation at the right time can change everything” ~ unknown
“You never get a second chance to make a first impression” ~ Will Rogers

PreKindergarten

& Early Childhood Programs
A smart way to start!




Enroll online today @ www.rocprek.org



Creates Opportunities to build a strong and

collaborative school ¢ésss) home
connection.

Sessions topics include:

1 - Making the Connection 5 - Teach Me What to Do
2 - Keeping it Positive 6 - Responding with Purpose
3 - Behavior has Meaning 7 - Putting it All Together with a Plan

4 - The Power of Routines

Included with the series is a Family Handbook, Family Materials, Facilitator’s
Guide, and Presentation Materials. New York State
Tyramid Mode

b
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Restorative Practices

Learn to work
together to build a

classroom community

focused on fostering
positive
interactions.




Pages 2 and 4

+ Model and facilitate positive interactions between adult and peers

+» Create small group opportunities throughout the day for children to interact and
communicate with each other and adults

= Arrange the classroom area to promote interactions among children and adulis

s Ul=ze images and words of emotions to assist children in expressing themselves

+ Create a welcoming and affirming environment in which all children and families
feel =afe and reprezented

+ Model developmentally appropriate emotional vocabulary and encourage students
(when appropriate) to use expressive language skills

+ Engage in read-aloud activities with social and emotional themes and model
expected behaviors through role-play scenarios

Teacher's Motes:

Hpw ik s
FRAKCATICN IF PARTRAFET
B b AR U T B

Restorative Conversations Guidelines

Diractions: == thess guidsines to asszist in planning and conducting a restorative converzation, Select

ong question from each phass that bast fits the =ituabion to enhance the discussion. Ensurs the
devalopmantal nesds of the child are considered prior to entering into a restorative converaation,
Convarsations should be limited to an age appropriate time limit.

Reflaction of the -
Incidant

Phases Conversation Starters
1.Facilitata » What happened that made you feal happy/zadisxcited?
Student « Tell me about why you think this happensd...

‘What happenad firzst in the story you're telling? Then what happened?
And what happenad last?

;Eﬁfm + Was there somathing you really wantsd or nesdad?
® i 5 >

and Plan to x:m:ddld Y':’”:_iﬂ: F'E"B""ﬂlid '-:; ”P’a’:;-_i betier?

Address Neads B at do you think we could do to maks it better?

:;1::_:: + Who slze was sad or hurt by what happensd?

Relationships « What can we do to help tham fael bettar?

Teacher's Motes:

—

/'I

Teacher Tips for Restorative Practices in
Prekindergarten I

[ What Are Rastorative Practicas®
1 2
oonmon, il
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Ok . a1 SO BTN 0 AT DGHNDEN M,
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behaors
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+ Faal sall and sescun B sk kerring and languigs ks,
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Thank you! WE-

“‘Remember everyone in the classroom
has a story that leads to misbehavior or
defiance. 9 times out of 10, the story
behind the misbehavior won't make you
angry. It will break your heart.” -
Annette Breaux

O (518)474-5807
@ OEL@nysed.gov

www.nysed.gov/early -learning
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