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Agenda
• What are common challenging behaviors and how do we 

work with students?

• What is Function Based Thinking?

• What can we do right now?



Webinar Materials and Resources 



Reflect on your own 
classroom/program: 

What is the most frequently 
reported challenging behavior in 

the PreK setting this year?



Some frequently reported 
prekindergarten (ages 3-5) 

developmentally appropriate behaviors 
that may be challenging for adults 

include:  

• inability to wait or sit still 
• testing limits and boundaries  
• lacking impulse control 
• arguing
• blaming others 
• misbehaving to gain attention  
• acting aggressive 
• using hurtful words 
• regulating their emotions



Define and Teach Expectations



Cultural Identity 
and Implicit Bias

Cultural Identity

• Our Cultural Identity begins forming at birth

• Our experiences 

• Not all cultural footprints are the same

Implicit Bias

• We all have them

• Our experiences  

• Perceptions of Challenging Behavior



What does suspension and 
expulsion look like in PreK?

In School Suspension Sending the child out of the classroom such as to the director’s office

Out of School 
Suspension Asking a family to pick up their child early because of behavioral issues

Expulsion
Telling a family that they will need to find another location because the 

child is not a “good fit” for the program or that the program can “no 
longer support” their child.

"Soft” Expulsion Asking a family to repeatedly pick up their child early because of 
behavior issues, requiring them to leave or miss work frequently. 

https://preventexpulsion.org/overview/

https://preventexpulsion.org/overview/


Rates of Prekindergarten Suspension and Expulsion
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Source: 
AN OVERVIEW OF EXCLUSIONARY DISCIPLINE PRACTICES IN PUBLIC SCHOOLS FOR THE 2017-18 SCHOOL YEAR

https://civilrightsdata.ed.gov/assets/downloads/crdc-exclusionary-school-discipline.pdf


Function Based Thinking

Behavior

Escape/Avoidance Attention Seeking Access Sensory Stimulation



During small group time when the students in the class are engaged and listening 
to the teacher, Hailey starts touching her peers and making silly faces at them. The 

students begin to laugh, and the teacher addresses Hailey's behavior.



ABC Chart



ABC Chart



Interpreting the Information
How could I 
reframe this 

behavior?
Making peer connections is 

hard and when I do connect, 
I don’t want it to end.

How did I 
respond to this 

behavior?
I was frustrated!

 But now that I know when 
to expect the child to 
struggle I can plan to 

provide support.



Adding Context 
What do I know about 
this child through my 

conversations and 
information gathered 

from their family?

In the family 
questionnaire I notice 
that they moved here 
only a few weeks ago.

What wonderings 
could I share with 
the family to help 
put this behavior 

into context?

I am wondering if 
their child had strong 

relationships with 
classmates in their 

old program?



Selecting  support 
strategies from  
various Tiers.

Individualized Plan – Does the child need specialized tools to support skills 
development.?

Friendship and Problem Solving – Does the child need support in 
connecting with peers or choosing a resolution to the problem? 

Emotional Literacy & Impulse Control – Would helping the child to 
understand their feelings and use coping skills be a good approach?

Environment – Are there cues I can place in the environment that would be 
helpful?  How can I create an environment that reduces the potential for this 

behavior to occur?

Relationships – What do I know about this child, their family? 
Do I need to ask some questions to put this behavior into context?  

Educator Skills – Do I have all the information I need to make a plan?



The Pyramid Model Framework
Tier 3 – Strategies focus on individualized supports such as an individual 

schedule, direct support during interactions, social stories, etc… when 
working toward reducing the frequency and intensity of specific behaviors.

Tier 2 – Strategies focus on intentional teaching of social emotional skills 
such as, emotional literacy, impulse control, friendship & connection skills 
and problem solving.

Tier 1 – Strategies focus on building strong relationships with 
children and families and considering all elements of the 
learning environment, physical space, expectations, cues, 
schedules, etc… 

The Foundation -  requires effective training, responsive  
policies, well defined procedures and a supportive 

program culture

www.nyspyramidmodel.org



Key Considerations for Constructing the 
Support Plan

• Select the strategies from each tier that meet the 
needs of the child

For example, you might select - 
⚬ “Creating classroom cues” from Tier 1
⚬  “teaching coping skills” from Tier 2

• Consider how you will implement these strategies
What tools will I use - 
⚬ Creating a visual for Tier 1
⚬ Using a particular story for Tier 2

• Plan specifically when you will introduce the 
elements of the plan
⚬ I will introduce the new visual at morning circle on 

Monday
I will read … story on Tuesday at morning circle and 

refer back to the visual introduced on Monday



Support Plan



Support Plan Process Our Plan

Replace:  problem behavior by teaching a socially 
acceptable, efficient behavior that allows student 
to obtain the pay-off/function.

Keisha will have a visual timer showing how long she h   
transitioning out of a preferred activity or the amount of time rem  
in a required activity.

Prevent: problem behaviors by directly addressing 
triggers & prompting replacement behaviors 
based on the function of behavior.

Give a visual warning of an upcoming transition

Reinforce:  replacement & desired behaviors based 
on function/pay off for the student.

When Keisha transitions to an activity, teachers will ver    
name the desired behavior giving her positive attention  

Redirect:  problem behaviors by quickly &  
effectively redirecting student to replacement 
behavior.  

Keisha will help to set the visual timer as a reminder of    
the activity. 

Minimize Reinforcement:  by ensuring that 
problem behaviors do NOT pay off for the student 
(i.e., does not result in the function of behavior).

All staff in the room will be aware of the plan and will ha     
use of the visual timer. Keisha will not be removed from  

Plan for progress monitoring: using tools from your 
progress monitoring assessment, document the 
progress the student is making. 

Document transition behaviors and reevaluate in 4 wee  



Partnering with Families
There are many reasons families may 
resist including: 

• lack of an established relationship
• feelings of judgement
• not seeing the same behaviors at 

home
• lack of classroom observational notes  
• overwhelmed by the process
• afraid their child will be labeled as 

“bad”
 



PERSPECTIVE 
MATTERS

HOW WE VIEW FAMILIES & CAREGIVERS MATTER
“Tell me and I forget. Teach me and I remember. Involve me and I learn.”
       ~Benjamin Franklin





PERSPECTIVE 
MATTERS

HOW WE VIEW PARENT CONVERATIONS MATTERS
“Conversations with parents are not just about reporting progress ~ they 
are about building relationships that support student learning.”
       ~Unknown





PERSPECTIVE 
MATTERS

WHEN WE CONNECT WITH FAMILIES MATTER
“The right conversation at the right time can change everything” ~ unknown
“You never get a second chance to make a first impression” ~ Will Rogers
      





Creates Opportunities to build a strong and 
collaborative school            home 

connection.

Sessions topics include:

1 -  Making the Connection 
2 - Keeping it Positive  
3 - Behavior has Meaning  
4 - The Power of Routines

5 - Teach Me What to Do
6 - Responding with Purpose

7 - Putting it All Together with a Plan

Included with the series is a Family Handbook, Family Materials, Facilitator’s 
Guide, and Presentation Materials.



Additional Materials and Resources 



Restorative Practices



Pages 2 and 4



Thank you!

“Remember everyone in the classroom 
has a story that leads to misbehavior or 

defiance. 9 times out of 10, the story 
behind the misbehavior won’t make you 

angry. It will break your heart.” - 
Annette Breaux

(518) 474-5807

OEL@nysed.gov

www.nysed.gov/early -learning
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