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Introduction to the New York State Bilingual Common Core Initiative 

The Bilingual Common Core Initiative is a guide for how Bilingual, English as a Second 
Language and teachers of Language Other Than English, can provide instruction that 
makes the Common Core standards accessible to students at various language 
proficiency and literacy levels.  To this end, the initiative has created two sets of 
resources, the New Language Arts Progressions (formerly known as English as a 
Second Language Learning Standards) and the Home Language Arts Progressions 
(formerly known as Native Language Arts Standards).  

Understanding the Bilingual Common Core Initiative’s Progressions 

New Language Arts 
Progressions 

Home Language Arts 
Progressions 

Target Students learning a new language Students developing a home 
Student (e.g. students in English as a language (e.g. students in Native 
Population Second Language or Language 

Other than English classes) 
Language Arts or language classes 
for speakers of that language) 

CCLS Each resource identifies what is called the Main Academic Demand of 
Analysis every Common Core anchor standard as well as the Grade Level 

Academic Demand of the Common Core grade level standard.  

Figure 1 
Levels of Five Levels of Language Five Levels of Literacy 
Proficiency Progressions: Entering, Progressions: Entering, Emerging, 
and Literacy Emerging, Transitioning, 

Expanding, Commanding to 
target instruction to students 
based on their level of proficiency 
in the new language. 

Replaces current levels in ESL of 
Beginner, Intermediate, Advanced 
and Proficient.  Note: NYSESLAT 
will be revised to align with these 
five levels. 

Figure 2 

Transitioning, Expanding, 
Commanding to target instruction to 
students based on their level of 
literacy in the home language. 

New levels being introduced for 
home language.  

Figure 2 
Performance Performance indicators for each modality that demonstrate how 
Indicators students at each of the five levels can meet the Common Core standard 

for their grade level, using grade level text, with appropriate supports.  
Performance indicators have embedded teacher scaffolds to 
demonstrate how students can meet the indicators using grade level 
content and text.  Performance indicators address each of the four 
modalities of language (L: Listening, R: Reading, S: Speaking, W: 
Write). 

Figure 3 
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Linguistic Each resource identifies what is called the Linguistic Demands of each 
Demand Common Core standard.  The Linguistic Demands identify the words, 

phrases and forms of language that students will need to understand 
and use in order to meet the Common Core standard.   

Figure 4 
Examples to Based on the Linguistic Demands and Grade Level Academic Demand 
Address the each resource provides examples of such linguistic demands used in a 
Linguistic content-specific context, and suggested activities for teachers to target 
Demands the language development needed.  The examples will vary greatly 

based on language of instruction and the goals of the program or class 
(e.g. ESL classes may have more content heavy goals than LOTE 
classes).  Thus the scaffolds are suggested resources for teachers to 
apply in their classrooms where appropriate.  In Home Language Arts 
Progressions, the examples will include representation of the top 5 
languages of New York State (Spanish, Chinese, Arabic, Bengali and 
Haitian Creole). 

Figure 5 

Example of the New Language Arts Progressions for a Speaking and Listening 
(SL) Common Core Standard 

CCLS Analysis Figure 1 Page 1 

5 Levels of Linguistic Demand  
Progressions Figure 4 
Figure 2 

Page 3 

Performance 
Indicators Page 2 
Figure 3 

Examples to 
Address the 
Linguistic Demand 
Figure 5 

Key for Abbreviations of CCLS ELA/Literacy Standards 
Reading Anchor (R) Reading for 

Literature (RL) 
Reading Science & 
Technical Subjects 
(RST) 

Speaking and 
Listening (SL) 

Writing (W) 

Reading for 
Information (RI) 

Reading 
Foundations (RF) 

Reading for 
History/Social 
Studies (RH) 

Language (L) Writing in History/Social Studies, 
Science & Technical Subjects 
(WHST) 
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~ ommon Core A.ncho1· Stmulanl: SLl .2 COlvlPREHENSION AND COLLABORATION. MAIN ACADEMIC D EivlAND: 
Integrate and evaluate information presented in diverse media and formats, including visually, Compare/Contrast, Synthesize and Ernluate rhe 
quantitatively, and orally. O ·edibiliry of b?formnnon Presented in Various Formars 

Common Core Grade 9-10 St.mulanl: Integrate multiple sources of information presented in GRADE LEVEL ACADEMIC D EMAND: 
diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and Era/uare the Reliabiliry of D(fferenr Sources of Information 
accuracy of each source. Pres en red in Di\'erse ~vfedia or Formats 

NEW L>\NGUAGE PROGRESSIONS 

Common Core A.ncl101· St.amlanl: SLl .2 COMPREHENSION AND COLLABORATION. MAIN ACADEMIC D EMAND: 
Integrate and evaluate information presented in diverse n1edia and forn1ats: including visually: Compare/Contrast, Synthesize and E\'a/uare the 
quantitatively, and orally. Credibiliry ofb?formnnon Presented in Va rious Formats 

Common Core Grade 9- 10 Standanl: Integrate n1ultiple sources of information presented in GRADE LEVEL ACADEMIC D El\1AND: 
diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and Eraluare the Reliabiliry of Different Sources of Information 
accuracy of each source. Presented in Diverse ~\1edia or Formats 

5 L eYels of 

I i I ! l Language Entering Emerging Transitioning Expanding Commanding 
Progressions 

HOME UNGUAGE ARTS PROGRESSIONS 

Common Co1·e A.ncbo1· St.mulanl: SLl .2 CO!v!PREHENSION AND COLLABORATION. MAIN A CADEMIC D EMAND: 
Integrate and evaluate information presented in diverse n1edia and forn1ats : including visually : Compare/ Conrrasr, Synrhesize and E\'a/uare rhe 
quantitatively, and orally. Credibiliry of Informnnon Presenred in Vario us Formars 

Common Co1·e Grade 9- 10 Stmulanl: Integrate multiple sources of infom1ation presented in GRADE LEVEL ACADE!'vIIC D El\{AND: 
diverse n1edia or fom1ats (e .g .: visually: quantitatively~ orally) evaluating the credib ility and E,•a/uare rhe Reliabiliry of Di.fferenr Sources of Information 
accuracy of each source . 

5 LeYels of 
Literacy 

P r ogress ions I 
Entering 

I 

:5 Lenh of 
Lan;ua;e 

Progn.niow 
Entering 

Wht.n acquiring a ntw lan;uag t , studtm perfo rman• 

L. Able to compare and 
contrast two or more 
s.ourc es.o finfannation b\· 
organm.rJ.gpre-ids111ifled 
ke,- .,,-ords into a Venn 
Diagram that target s. 
s.imilarities. anddifferences., 
a s. sources are read aloud in 
clas.s., orin partnership 

Literac)· 
Links 

and or 1ead1erleadsmall 
group discussions, in >Je:\f 
and or home languag ... 

R Able to e\'aluate the 
credibility o f twoormor;,; 
sources by rating each 
s.ourc e (authoriry andor 
cur7'm:y ) in aprovid;,;d 
scoring rubric and 
jus.tifyingthe ratings. by 
ch oos.ingfromapn­
idenrifiedli;rojYl·ords, 
\\h enrea ding s.ources. in 
new and or home languag., . 
(SeeCCLSRU .7) 

Emerging 
I 

Presented in Dh·erse 1\1edia or Formats 

Transitioning 
I 

E1q>anding 

SLm b o£ I 
Llterac,· 

Pro; n .riow 
Ente-riug 

\\lim home lan;ua ; e liuracy i. 11h- 1ndn; , stud~nt J 

L . Able to compare and 
contrast 1-.i-oormon 
sourcesofinfannation bv 
organizing pre-id.;,111ijisd 

~ 
> 
~ o::r 
,-i Literacy 
~ Links 

~ 

key phrases and shons 
semencru- intoa Vimn 
Diagram thattargets 
similarities. and differences., 
as.s.om cesarereadaloudin 
class,orinparmersh ip 
and or small group 
discussions. 

R Able to e\·aluat e the 
credibility off\l"O or more 
sources.by rating each 
source (aurhoriryandor 
currency) in aprovid.;,d 
scoring rubric, and 
jus.tifying the rating;; by 
ch oosingfroma pre­
idemifigdlfstofphrase::and 
shonseme11us. '-h en 
reading som ces·. 
(S" CCLS RLJ .7) 

i Commanding 

Figure 1: Example of Main Academic Demand and Grade Level Academic Demand 
in New Language Arts Progressions and Home Language Arts Progressions 

Figure 2: Example of Five Levels of Language Proficiency in New Language Arts 
Progressions and Five Levels of Literacy in Home Language Arts Progressions 

Figure 3: Example of Performance Indicators in New Language Arts Progressions 
and Home Language Arts Progressions 
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"" > 
U~ Q= 

and 
~ Literacy 
Q Links 

~ 

S. Able to synthe size two 
or more sources of 
information by comp!Bting 
semence;tarri?.rs that 
addre ss s.imilarities and 
differences and the 
credibility of each source, 
usingpr2-taughtoneu-ord 
anS'li"ers, \\h en speabng 
about sou-cesinpan:m;rship 
and oneaclier !B.ad.;mall 
gro up discussioruin 11e11" 
and orhomelanguagg. 

W. Able to synthesize two 
or more s.ources of 
info rmation by c.ompfg;lng 
cloze-tyfN paragraphs that 
target the similarities, 
differences. and credibility 
ofthe sources, u singp re ­
idemifiedkeywords, \\hen 
\\ritingin ntnl" and or home 
languagB . (See CCLS \V. 
3.8) 

L iteracy 
Links 

S. Able to synthe size r,roor 
more sources ofinfonnation 
by completi11g semau:e 
starters that addre ss 
similarities and differences 
and the creiibility of each 
sow-ce, usingprovided key 
phrases ands/Jon senr.vir..;;s, 
\\henspealdng abcut 
sow-cesinparmersJlip 
andorsmallgroup 
discussion s.. 

W. Able to synthesize rwo 
ormore sow-ces of 
information by deniloping 
shon paragraphs that target 
similarities, differences and 
cre dibilitv o f the sow-c5 , 
usingp,;-idemijfad My 
phrasesandshon se11ro:1ices, 

\\hen writing (See CCL$ 
WJ .8) 

Common Core Grade 9- 10 Sta1uhwtl: Int egrate m ultiple sources of infomiation p resented in I G RADE LEVEL ACADEMIC D E!\1AND : 
diverse media or formats (e .g ., visu ally, quantitatively, orally) evaluating th e credibili ty and Em luare the Reliability of Different Sources of Information 
accu racy of each source . Presented in Dl\·erse j ,fedia or Formats 

Linguistic Demands: ,rords, p hrases andfo rms ihm inregrme and ernlume informmion. Thefollo,ring are some examp les in English, 
1hat may l'WJ' based on rhe languageofins1rucrion and in rhefirst rhree le,·els srudenrs can approach rhis linguistic demands in ne,r 
and/or home language. 
• Presenting r'.nformation: provide, accomplish, demonstrate, arrange, 

present, conceptualize 

Words f or evalllaci11g: appraise, assess, based on, criticize, value, decide, 
survey, suggest 

Words fo r addi11g i11formacio11: and, also, in addition, as well as, too, 
furthermore, moreover, apart from, besides 

Words and pl, rases f or reliability: impartial, neutral, valid, trustworthy, 
present!) ·, modern, actual, often 

• l11rrod11ci11g Compare/Co11rrast Informacio11 : like, unlike, while, although, 
bw, though, however, on the one hand, even though, despite, nonetheless, 
notwithstanding, regardless of, in spite of 

• S e11te11ce Transitions a11d Co11clus io11s: consequently, this means that, as 
a result, to conclude, the former, the latter, the first reason is, lastly, the 
following 

~Vordsfor neg ott'att'ng andjttstify t'ng t'nformatlon : admit, consistent!)~ 
ad.now/edge, argue, allege, assert, grant, observe, often, question, 
emphasize, refute, reject, report, respond, suggest, think 

Figure 4: Example of Linguistic Demands in New Language Arts Progressions and 
Home Language Arts Progressions 
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Exam1>les to Adch·ess the Linguistic Demands: 1rnrds, p hrases andforms that integrate and emluate iriformationfound in social 
studies/hisrorical cext. Thefollo11'ing are some examp les in English, that may m 1y based on language of instruction. In the first three 
lei·els, stud ems can approach rhis linguistic demand in neir and/or home language. 

• Analyze in small group1whole class discussion how Ian,,cruage in an academic setting integrates and evaluates information presented in different formats and 
just ify/analyze the evidence presented : 

o The Un ited States government' s support of slaverv was based on an overpowering practicalitv. In 1 790 a thousand tons ofcotton ~ being produced every year 
in the South. By 1860, it was a mill ion tons. In the same period, 500,000 slaves grew to 4 mill ion .... Tue American government had set out to fight the slave 
states in 1861, not to end slavery, but to retain the enormous national territory and market and resources. (Zin!), 2005; p. 171 , 198). 

o As the map demonstrates. the South had an economy based on agriculture and as a result , of slave labor. On the other hand, the North had an industrial 
economy that depended on the working class fortheir success. Consequently, they found slavery illegal (Economic s and the Civil War: 
http : , \\~Vw.mar kedb\1eachers.com international-baccalaureate h istory indus try-vs-agriculture-the-economics-leading-to-the-civil-war.html) 

In a min i lesson and small group/whole class conversat ions, model how synthesizing and contrasting information requires joining mult iple in format ion and sources: 

o (Tue Civil War] . . . was not a clash of peoples . .. but of elites. Tue northern eli te wanted economic expansion- free land, free labor, a free market, a high 
protective tariff for manufacturers, a bank of the United States. The slave interests opposed all that .... ~ 2005; p. 189). 

o Lincoln could argue with lucidity and passion against slavery on moral grounds .... CZi!fil, 2005; p. 18 7). This vision is portrayed in the Gettysburg Address : 
" f our score and seven years ago, our fathers brought forth on this continent, a new nation, conceived in Liberty, and dedicated to the proposition that all men are 
created equal." (Lincoln, " The Gettysburg Address '') 

Sources· Zinn . H. (2005).A Peop/e'sHisro,J' ofrhe [,CniredSrares. Hatper Perennial Classics. 
Economics and the Ci vii War: htlp c w,,w.markedb\1eac hers.com 'international-baccalaureate, historv industrv-vs-agricul ture-the-economics-leadin o-to-the-,, ivil­
war.h tm l 
Lincoln. A. , "The Gettysburg Address." Gettysburg, Pen.n. Nov. 19, 18 63 

Note: Types of sources maybe an important consideration for students, especial ly in the early leve ls of progressions . . ote how the map provides visual supports as well 
as academic content. 

Examl)les to Adch'ess the Linguistic Demands: ,rords and phrases found in hisrorical texts. The following are some examples in Spanish that may 
va,'.)' based on rhe home language and comem a1·ea. 

• Analyze in small group/whole class how language in an academic sett ing integrates and evaluates information presented in different formats and justify/analyze the 
evidence presented: 

o Durante la Independencia de Mexico, variasmujeres apoyaron el movimiento armada en contra de Espana. Sin Ingar a dndas, el papel de Leona Vicario siempre 
ha sido rnloraclo . Leona provenia de una fami lia pudiente y apoyo de manera generosa al ejercito independentista. Sin embargo, Leona Vicario no fue la unica 
mujer que participo en este periodo historico. Varios histo1iadores, entre ellos Lucas Ala man, ban reconocido el valor de otras mujeres. Contr:uio a Leona 
Vicario, Manuela Medina era una muj er indigena de Taxco que logro obtenerel rango de cap itana en el ej ercito. Diccionario Porrua de Histor ia.,p. 32 1. 
(During the :\lfexican Independence, many women supported the armed moYement against Spain. \Yilbour a doubt, the ro e that Leona Vicario played has ah\·ays been Yah1ed. Leona came from a 
wealthy family and she generollily supponed the independence army. However, Leona Vicario \\·as not the on ywoman who participated in this historical period Sewral his101ians, amongst them 
Luc.as ~ . haw rec.ognized the courage displayed by other t\·otnen. Unlike Leona Vicario, :\fanuela :\1[edina \\·as an indigenous woman from Taxco ,,·ho obtained the rank of captain in the army.) 

In a mini lesson and small group/whole class conversat ions, model how synthesizing and contrasting information requires j oining multiple in format ion and sources: 

o En opinion de la h istoriadora mexicanaRaguel Huerta. au torade Leona Vica110 en Chi/pancingo, el papel de las muj eres tanto en la independencia coma en la 
revo!ucion, noha sido suficientemente estudiado y muchomenos aterrizado en un lenguaje claro y atractivopara el conocimiento de los n iiios y jovenes lectores. 
De ah i gue las Hisro11as de la His101'iahace de estos relatos una act iv idad p lacentera_ Rescaran la His101'iade Hero inas Mexicanas, Boletin del 28 de Febrero, 
20 12. 
(In the opinion of the :\1Iexicanhistorian Raguel Huerta. author of Leona Vicario en C:hiJP,anc,@gg. , the ro!e that wotnf'n played in both the independence and the reYolurion has not been sufficiemly 
studied and eYen less grounded in clear and anracti\·e language for children and youngsters to acquire lalow!edge. That is \\·hv Htsto,rtas de. fa H(slgtiqmakes reading these stories a pleasurable 
acti\"ity). 

~ : Diccionario Pomia deHistoria,Biografiay Geografiade Mexico. Editorial Porrua Hermanos, S.A. de C.V. p. 32 1. 

Rescaran la Hisro11a de Herob1asMexicanas. Instituto Nacional de Antropologia e Historia. Boletin del 28 de Febrero,20 12. 

(http :/i,,ww.inah.gob.mx/index.php/boletinesi l -acervo/5703-rescatan-la-historia-de-heroinas-mexicanas) 

Figure 5: Examples to Address the Linguistic Demands in New Language Arts 
Progressions and Home Language Arts Progressions 

Applying the Bilingual Common Core Initiative Progressions in 
Different Classrooms and Programs 

The following explains how the Bilingual Common Core Progressions can be used by 
teachers to: target instruction for specific student populations; design instruction in 
different classroom settings; and to differentiate instruction for students based on 
language programs and settings.  
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Target Instruction for Students Developing a New Language: New Language Arts 
Progressions 

Teachers working in ESL or bilingual programs as well as teachers of foreign language 
classes can use these performance indicators and progressions for students who are 
learning a new language, for example: 

 Students who are learning English as a new language (i.e. Spanish, Chinese or 
Haitian Creole home language speakers learning English as a new language)  

 Students who are learning a Language Other than English as a new language 
(i.e. English speakers learning Spanish or Japanese)  

 Students for whom both languages in a dual program are new (i.e. students who 
speak another home language not represented in the dual or transitional bilingual 
language program) 

Target Instruction for Students Developing a Home Language: Home Language 
Arts Progressions 

Teachers working in dual/bilingual or transitional bilingual programs, as well as foreign 
language teachers of students who already speak the language, can use the home 
language performance indicators and progressions for: 

 Students who are in dual/bilingual programs (i.e., a Spanish speaker attending a 
dual bilingual Spanish-English; a Mandarin speaker attending a dual bilingual 
Chinese-English program) 

 Students who are in transitional bilingual programs (i.e., a Spanish speaker 
participating in a Spanish Language Arts class; an Arabic speaker participating in 
a Arabic Language Arts class) 

The Home Language Arts Progressions can offer teachers useful strategies to design 
intervention activities and develop literacy skills for students who are: 

o new to the US school system in initial grades, and thus lacking literacy in 
any language; 

o newcomer students (beyond 2nd grade) with appropriate literacy in their 
home language; 

o newcomer students (beyond 2nd grade) without age-appropriate literacy 
in their home language (often known as SIFE); 

o students who entered US schools as emergent bilinguals, but who have 
been in the US school system for longer than three years, have 
developed listening and speaking abilities in English, but for a variety of 
reasons lack age-appropriate literacy abilities (often known as LTELs); 
and 

o students who are new to the US school system and have Disabilities 
(students in Special Education).  

EngageNY.org 6 
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Using the Progressions to Design Instruction 

The New and Home Language Arts Progressions are designed to help all teachers plan 
instruction and develop appropriate expectations for students at different levels of 
language and literacy levels. The development of academic language rests on content 
area texts. Teachers can target grade appropriate text and develop strategies to provide 
multiple points of entry for their students. The following are some examples of how 
teachers can use the progressions to plan and assess language. 

 Differentiate linguistic scaffolds that students will require: Entering students 
for example, will be able to develop their listening, reading, speaking and writing 
skills by focusing on key words in text, while Emerging students will focus on key 
phrases and short sentences in the new language.  Transitioning students will 
need less explicit teaching of language and can replicate models, while 
Expanding students can be supported with tools such as glossaries while 
Commanding students can be expected to work more independently. All students 
will be working within the same content area, but the teacher will be able to 
create different supports for the students to access the content and the academic 
language that is integral to the content area.  

 Determine the specific scaffolds that target the content area demands: 
Recognizing the precise way in which content should be broken down for 
students learning a new language or developing their home language is key for 
selecting scaffolds. Using a cause and effect graphic organizers is essential for 
understanding historical events. Sequencing becomes essential for 
understanding how a specific cycle works in science. Rubrics can be useful for 
assessing the reliability of a source and summarizing is essential for 
distinguishing the main idea from unimportant details in a text. The Progressions 
can support teachers in understanding how to create content area scaffolds such 
as graphic organizers, sentence starters and rubrics that target the content area 
standard and match the students’ language ability in the new or home language.  

 Develop formative assessments according to levels: Knowing what students 
should be able to do at each level create benchmarks against which to measure 
progress.  If, for example, a student should be able to integrate information from 
the text into a graphic organizer with the support of only a word bank, a formative 
assessment can include that scaffold and the teacher can recognize if the 
student needs more support, or if the student is ready to move to the next level.  
Similarly, teachers can develop rubrics to assess the ability of students to 
participate in partnership, small group or whole class discussions and measure 
progress over time.  

 Develop specific language objectives: The linguistic demands within the 
Progressions will facilitate for planning for integrating language as a teaching 
goal. Teachers will be able to plan for the specific language that a unit demands. 
For instance, knowing the words that are necessary for introducing cause and 
effect (i.e. because of, due to, when) will reinforce and clarify the content area 
concepts and thus help guide teachers to language development for the content. 

EngageNY.org 7 
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It is important to note that the Progressions can and should be used by teachers working 
in content area classrooms with students learning English.  In such classrooms, teachers 
can use the new language progressions to develop literacy and language in academic 
settings within their content area. For example: 

 Students who are learning English in English Language Arts, Social 
Studies/History or Science classrooms: content area teachers can use the 
performance indicators to determine what scaffolds can be the most appropriate 
for a particular student based on their level of language progression.  Teachers 
can also use the linguistic demands to understand the words, phrases and forms 
of language that students learning English will need to know in order to meet the 
academic demand.  Knowing how to scaffold the language and the content for 
the Common Core standard being targeted will help ensure that all teachers are 
able to design instruction based on the needs of English Language Learners. 

Differentiating Instruction Based on Language Programs and Settings 

The Home and New Language Arts Progressions are designed to facilitate the planning 
and implementation of content and language learning in different educational settings. 
Examples of how the Home and New Language Arts Progressions can be used jointly or 
separately for planning and implementing instruction in whole class settings follow: 

 Teachers working in transitional bilingual programs can address their students’ 
needs by using the Home Language Arts Progressions in the beginning stages of 
the program as they transition to the New Language. Even though the final goal 
of these programs is often not to develop biliteracy, using the Home Language as 
a springboard for developing oracy and literacy in the New Language will 
facilitate language and content development for these students. 

 Teachers working in bilingual programs that aim to develop biliteracy can use the 
New and Home Language simultaneously. The objectives of these programs are 
to develop oracy and biliteracy, but a student’s development of both languages 
will rarely follow a parallel path. Teachers working in these bilingual programs 
can use the progressions to scaffold content and academic language instruction 
at different levels. A teacher working in the Home Language can be driving their 
students literacy level at the Expanding and/or Commanding level whereas the 
same student might be at a Transitioning level in the New Language. 

 Teachers working in foreign language classes using content area instruction in 
full immersion models, can find the supports, scaffolds and linguistic demands 
useful to integrate content and academic language development.  While the goal 
in these programs may not be biliteracy, the stages of language development 
can guide instruction based on both the point of entry for students and the 
language development goals of the foreign language program. 

The main characteristic of the Home Language Arts and New Language Arts 
Progressions are their functionality and flexibility. Their purpose is to help teachers plan, 
organize, and implement successfully, the ambitious demands described in the NYS 
Common Core Learning Standards, while taking into account the range of language and 
literacy skills that characterize these students.  
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Bilingual Common Core Initiative’s Next Steps 

The New Language Arts and Home Language Arts Progressions are under development 
this school year in order to implement them in the 2013-14 school year, pending Board 
of Regents adoption.  If approved, curriculum resources will be developed during the 
2013-14 school year to support implementation of both the New Language Arts and 
Home Language Arts Progressions. 
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